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INTRODUCTION 
An investigation of the lists of poems preferred by 
second-grade children reveals the fact that these lists 
are old and the poems therein have many concepts that are 
meaningless to young children today. A lasting apprecia-
tion of poetry must come from an understanding and enjoy-
ment of the poem read. Poems can be enjoyable if they 
are full of fun, tinted with nonsense, or vibrant with 
the activities that surround a child's daily life. 
Ballads, jingles, ditties, limericks--little 
poems that tell a story, create a mood, paint a 
picture, express an idea, or simply convey 
fanciful nonsense--these can be precious to a 
youthful mind.* 
Many new poems have been written that are not included 
on the preferred lists for second grade. These poems may 
also have great appeal for children. 
The main purpose of this study, therefore, was to 
determine the preference of second-grade children for 
twenty selected poems compared with the twenty best-liked 
** poems of the Huber, Brunner and Curry study, one of the 
first and most extensive experiments that has been done 
to obtain children's preferences for poems. 
This study also proposed to discover what qualities 
are the determinants for liking a poem, or disliking it, 
with children of this age group. 
* Clara Wilson, and Clara Evans "Enjoying Poetry with 
Children," Elementary English {January, 1948), 25:54-47. 
** Marian Blanton Huber, Herbert B. Brunner, and Charles 
Madison Curry, Children's Choices in Poetry, Rand, McNally 
and Company, Chicago, 1927. 
CHAPTER I 
REVIEW OF RESEARCH 
1. Children's Preferences for Poems 
The investigations relating to children's preferences 
for poems are not numerous, and relatively few have been 
done in recent years. The Huber experiment1 was one of 
the first studies done and is still the most extensive in 
regard to the number of subjects and grades examined. Five 
hundred seventy-three poems, taken from courses of study 
and opinions of experts, were submitted to 50,000 children 
in grades one to nine. Each child was exposed to 60 poems. 
The purpose of the study was to determine poems generally 
considered as most appropriate for children of certain 
grades. 
The resulting graded lists showed that there were only 
59 poems or 10.3 per cent of the entire list of poems 
ranking among the upper 50 poems of three or more grades. 
The experiment pointed with convincingness that most poems 
are liked much better in certain grades than in others and 
accentuates the importance of proper grade placement. 
1Marion Blanton Huber, Herbert B. Brunner, and Charles 
Madison Curry, Children's Choices in Poetry, Rand McNally 
and Company, Chicago, 1927. 
Boston University 
School of Education 
Library 
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Furthermore, the opinion of the experts as to the grade 
placement of poems was only 39 per cent correct. 
Coast2 made a study with the first five grades of a 
single elementary school to determine the influence of 
teacher's choices of poems on children's choices. Poetry 
was emphasized for a week before the survey, with no 
definite list of poems being presented to the children. 
The evidence revealed in this uncontrolled experiment 
was that poems which teachers prefer are the ones most 
frequently chosen by children. 
3 Eckert experimented with children in grades one, 
two, and three to discover if they really liked the poems 
usually found in their reading texts, or whether other 
sources might contain material more attractive to them. 
Each grade was presented three groups of poems. Every 
group contained four textbook poems and one from a non-
textbook source. 
In eight out of nine groups, the non-textbook source 
had the greatest number of choices. Eckert4 relates the 
2Alice B. Coast, "Children's Choices in Poetry as Affected 
by Teacher's Choices," Elementary English Review (May, 
1928), 5:145-147. 
3Molly Horton Eckert, "Children's Choices in Poems," 
Elementary English Review (June, 1928), 5:182-185. 
4 Ibid., p. 185. 
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one outstanding and conclusive fact resulting from her 
~tudy: 
The conventional type of children's poetry 
~sually found in even the better series of school 
readers is not enjoyed by the children themselves 
as well as other poems which may be found in 
better anthologies of verse. 
Figurative language and involved sentence structure 
that obscure the meaning of poems are factors that affect 
children 1 s choices according to Weeks. 5 A comparison of 
poems in original form and simplified form, plus descrip-
tive poem against descriptive poem, with two equivalent 
groups of 412 sixth-grade children, revealed the following 
evidence: 
1. Figures of speech and involved sentence struc-
ture obscure comprehension; children tend to 
choose poems meaningful to them. 
2. Experience, direct or indirect, has an influence 
on the poems children prefer, the tendency being 
to select those which embody a known experience. 
MacKintosh6 made two studies to discover children's 
choices in poetry. Her first study was with 154 sixth-
grade children to determine their preferences for poems 
read to them under controlled conditions. A group of 100 
5 Blanch E. Weeks, The Influence of Meaning on Children 1 s 
Choices, Teachers College Contributions to Education, 
No. 354, Columbia University, 1929. 
6Helen K. MacKintosh, A Study of Children 1 s Choices in 
Poetry, Unpublished Master 1 s Thesis, University of Iowa, 
Iowa City, Iowa, 1924. 
poems was chosen from courses of study with respect to 
the interest qualities which children in grade five were 
known to like. 
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Poems containing humor and dialect, as well as story 
and action, were liked best. Poems of the thoughtful, 
meditative nature were liked least. 
In the second study of MacKintosh7 the primary con-
sideration was to discover what poems were of interest 
when children were exposed to 400, grouped on a qualita-
tive scale, and to consider the grade placement of the 
poems. The poems were chosen from her first experiment, 
from anthologies, recommendations of writers and students, 
and from the experimenter's opinion. 
Indicative of the results was the fact that poems 
which ranked high with the children in all grades con-
tained the largest number of interest qualities for them: 
child experience, dialect, humor, sadness, imagination, 
good story, and repetition. Additional results showed: 
1. Some poems are commonly liked by all grades 
and conversely disliked by all, but poems 
tend to appear in the same quartile ranking 
from grade to grade. 
2. Children seem to be inconsistent in their 
ratings. 
7Helen K. MacKintosh, A Critical Study of Children's 
Choices in Poetry, Studies in Education, Vol. 1, No. 4, 
University of Iowa, Iowa City, Iowa, 1932. 
3. The order in which poems are read affects 
choices. 
4. Children do not tend to agree with teachers 
in their ratings of poems. 
5. Literary merit in the accepted sense is not 
necessarily an indication that poems will be 
of value to children. 
5 
The following statement by MacKintosh, 8 in reference 
to her second study, reveals the correlation of her find-
ings on both experiments. 
• • • application to real experience and oppor-
tunities for vicarious experience are the de-
terminants in the child's choice. From the 
standpoint of the course of study maker, it 
should be noted that in terms of this experi-
ment, children are little interested in the 
thoughtful, meditative type of poem. 
Two subjective studies to obtain graded lists of 
poems for grades one, two, and three have also been con-
ducted. Nesmith9 reviewed courses of study and textbooks 
to make a graded list of poems, from those that had the 
highest frequency of appearance. The list was then sub-
mitted to sixteen expert judges. No poem was included in 
a grade's list unless at least 75 per cent of the judges 
had voted it wortnyfor that grade. 
8MacKintosh, A Critical Study of Children's Choices in 
Poetry, p. 121. 
9Mary Ethel Nesmith, An Objective Determination of 
Stories and Poems for the Primary Grades, Teachers 
College Contributions to Education, No. 255, Columbia 
University, 1927. 
For her basic grade lists, McGui,re10 examined four 
lists of poems that were subjectively prepared and six 
lists from objective studies. A total of 675 poems was 
reviewed. Only poems with a frequency of four or more 
appeared on a final listing containing only 39 poems. 
McGuire11 states: 
The striking fact revealed is the wide range 
of poems found in each grade and the vast dis-
agreement of all the studies as to the poems for 
each grade. 
6 
To obtain the individual choices of 500 children to 
60 poems, Bradshaw12 experimented with six first-grade 
classes. Her poems were selected from primary readers, 
courses of study, anthologies, and from lists of previous 
research. It is notable from this study that funny poems 
were liked best, as well as those dealing with their own 
philosophy and activities. 13 Bradshaw concludes that upon 
the whole, children choose poems that have been considered 
by expert judgment to be good for primary children. 
10Edna McGuire, "Poem Selections for the Primary Grades," 
Elementary English Review (December, 1934), 11:263-267. 
11Ibid., p. 267. 
12Ruth E. Bradshaw, "Children's Choices in Poetry in the 
First Grade," Elementary English Review (May, 1937)., 
14:168-170. 
13Ibid., p. 170. 
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The purpose of a study by Addy14 was to determine 
what relative interest rating intermediate-grade pupils 
would give to each poem among a group of poems; also what 
type of poetry makes the greatest appeal, and what quali-
ties in a poem are pleasing to these children. The 75 
poems used in the experiment were chosen from language 
textbooks and the Huber study. 15 Different poems were 
used for each grade level; only five were common to all 
grades. Each poem was read twice with a lapse of one 
month between readings. The rating for both readings was 
the same. The notable conclusions were: 
1. Worth and value as applied to poetry varies with 
the individual child. 
2. Children were not consistent in their ratings 
as individuals, but with repeated experience 
with the same poems, they tend to become more 
accurate. 
3. There are many poems that have a common appeal to 
many children and a stronger one, than do others. 
4. Poems with humor, dialect, adventure, description, 
and rhythm were liked best. 
Kyte16 conducted an experiment to determine the re-
14Martha L. Addy, A Study of Children's Choices in Poetry, 
Doctor's Field Study, No. ?, State College of Education, 
Greeley, Colorado, 1942. 
15Huber, 2£• cit. 
16George C. Kyte, uChildren 1 s Reactions to Fifty Selected 
Poems,u Elementary School Journal (February, 1947), 
47:331-339. 
action of 726 pupils of intermediate-grade level to 50 
selected poems. The poems used in the experiment were 
first submitted to a jury of specialists in children's 
literature and education, for evaluation from the stand-
point of literary merit and appeal to children. 
The general conclusions were: 
1. Poems judged by experts may or may not appeal 
to children. 
2. Some poems appeal at one grade level and not 
at another, while some poems were liked by most 
pupils in all grades and others were disliked 
by large numbers of children in all these 
grades. 
3. Narrative poems were liked best for their 
humor, pleasant experiences, familiarity of 
subject, and for simple style. Dialect, if 
understood, was also liked. 
4. Poems that were disliked by many children were 
written in styles that bothered them, contained 
figurative language, and dealt with subjects 
such as death and hardship. 
8 
McCauley17 experimented with first-grade children in 
seven schools of an urban area, to determine their choices 
in poems. The poems were chosen from courses of study, 
readers, magazines, and from the Huber study.18 There was 
no conventional method used to help the children know and 
enjoy the poems. However, more emphasis was placed on the 
17 Ruth E. McCauley, uChildren's Choices in Poetry, 11 
Elementary English (November, 1948), 25:426-449. 
18Huber, 2£· cit. 
9 
subject in the experimenter's own classroom than in 
others, to determine its relative effect on child interest 
in poetry. 
A summary of her conclusions shows: 
1. Children are not static; favorite poems are 
always favorites, such as Mother Goose and 
seasonal poems when the season occurs. 
2. The more a child hears a poem, the better he 
likes it. If a child could recite a poem 
from memory, he usually said it was his 
favorite. 
3. The child 1 s interest in poetry is affected 
by the amount of home-school emphasis upon 
poetry. 
4. There is an increase in independent reading 
and in vocabulary. 
5. Poetry has a definite grade, or grades, 
placement. Some poems lacked interest be-
cause they were not understood. 
To discover what selected old poems, published prior 
to 1900, they liked, and what selected new poems appealed 
to them, Avegno19 experimented with 1200 intermediate-
grade children. Poems were selected from anthologies, 
readers, research studies, courses of study, and from the 
author's own experience. One hundred thirty old poems 
were used, 55 of which were used in the MacKintosh20 
19sylvia T. Avegno, "Intermediate Grade Children's Choices 
in Poetry," Elementary English ( N·;vember, 1956), 
33:428-432. 
20MacKintosh, ~· cit. 
~: 
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experiments, and 120 new poems. Results showed that there 
was only a slight preference for the new poems. Qualities 
in the poems that were liked were humor, action, and rhyme, 
but the most frequently recorded reason for disliking a 
poem was the failure to understand it. 
11 
2. Summary of Research 
No definite conclusions can be drawn in summarizing 
the research in Chapter I, as the experiments vary greatly 
according to their purpose, plan of study, and scope. 
However, some general conclusions can be enumerated in 
regard to the findings that were common to four or more 
studies. 
1. Poems do have grade placement. 
2. Children tend to choose as their favorites 
poems that they understand. 
3. Poems within a child's experience appeal to 
him. 
4. Humor, action, and rhyme are qualities that 
children like in poems. 
5. Poems chosen by specialists may or may not 
appeal to children. 
CHAPTER II 
PLAN OF THE STUDY 
In order to conduct the study, it was necessary 
(1) to select poems, (2) to develop an instrument for 
rating, and (3) to secure a population. 
1. Selection of Poems 
In order to select the poems, the following sources 
were examined: 
Louise Abney and Grace Rowe, Choral Speaking Ar-
rangements for the Lower Grades, Expression 
-company, Boston, 1952. 
May Hill Arbuthnot (Compiler), Time for Poetry, 
Scott, Foresman and Company, New York, 1951. 
Clifford E. Barton (Compiler), Verse Choir in the 
Elementary Grades, Educational Publishing Corpora-
tion, Darien, Connecticut, 1954. 
Rowena Bennett, Story Teller Poems, The John C. 
Winston Company, New York, 1948. 
Helen A. Brown and Harry J. Heltman (Selectors), 
Let's-Read-Together Poems, Row, Peterson and Com-
pany, New York, 1949. 
Walter D. LaMare, Rhymes and Verses: Collected 
Poems for Children, Henry Holt and Company, New 
York, 1947. 
Helen Ferris (Selector), Favorite Poems Old and 
New, Doubleday and Company, Garden City, New York, 
1957. 
Barbara Peck Geismer and Antoinette Brown Suter 
(Compilers), Very Young Verses, Houghton Mifflin 
Company, Boston, 1945. 
Agnes c. Hamn, Choral Speaking Techniques, Tower 
Press, Milwaukee, 1951. 
Irene E. Hemphill (Editor), Choral Speaking and 
Speech Improvement, Educational Publishing Corpo-
ration, Darien, Connecticut, 1945. 
Edward Lear, The Complete Nonsense Book, Dodd, 
Mead and Company, New York, 1942. 
David McCord, Far and Few: Rhymes of the Never Was 
and Always Is, Little, Brown and Company, Boston, 
1952. 
13 
Elizabeth Hough Sechrist, Poems for Red Letter Days, 
Macrae-Smith Company, Philadelphia, 1951. 
Carl Withers, A Rocket in ~ Pocket, Henry Holt and 
Company, New York, 1948. 
In addition to the above sources, all volumes of The 
Instructor were examined from September 1952 through June 
1958, and all volumes of The Grade Teacher from September 
1948 through June 1958. 
Two criteria served as a basis in selecting the poems: 
(1) qualities in poems that appeal to children, and (2) a 
variety of subject matter. 
General conclusions drawn from the summary of research 
in Chapter I, page 11, indicate that children tend to 
choose poems as those they like if they are within their 
understanding and experience, and contain humor, action, 
and rhyme. 
Following these general conclusions, poems were care-
14 
fully examined to determine whether the vocabulary, for 
the most part, could be understood by second-grade chil-
dren, as based on the writer's experience with children 
of this age group. No poem was considered if it did not 
rhyme,or contained local color foreign to the area in 
which the experiment was carried on. Humor and action 
were not prerequisites for selection, but were weighed 
heavily. 
The first twenty poems of the Huber study 21 were 
examined for the areas of subject matter they contained. 
No clear-cut areas could be found, as many poems could be 
classified in more than one category. However, for the 
purpose of this study, the twenty poems were grouped in 
the following six areas: (1) animals, (2) patriotic, 
(3) religious, (4) nonsense, (5) Indian, and (6) lullaby 
and dialect poems. Lullaby and dialect poems were 
grouped in one area, as two of the three lullabies were 
in dialect. The poems included in the six subject-matter 
areas are as follows: 
Animal Poems 
Mary's Lamb ••••••••••••••••••••••••••••• Sarah J. Hale 
Sir Robin •••••................•...••••..•. Lucy Larcom 
Who Stole the Bird's Nest? •.•.•••.•• Lydia Maria Child 
21Huber, 2£• cit. 
15 
Patriotic Poems 
The Flag . ................................. Arthur Macy 
The Star Spangled Banner ••.••••••••• Francis Scott Key 
Your Flag and My Flag ...••.•••..••• Wilber Dick Nesbit 
Our Flag ••••••••••.••••••..•• Lydia Avery Coonley Ward 
Religious Poems 
Cradle Hymn •.••...••••..•..•.•.•.•.••••. Martin Luther 
Baby •......•..•......••••••...•••.••• George Macdonald 
0 Little Town of Bethlehem •••••••••••• Phillips Brooks 
All Things Bright and Beautiful ••••••• Cecil Alexander 
Nonsense Poems 
The Owl and the Pussy Cat •••••••••••••••.• Edward Lear 
The Sugar Plum Tree •••••••••••.•••••.•••• Eugene Field 
Old Mother Hubbard •••••••••••••••••••••••••••• Unknown 
The House That Jack Built ••••••••••••••••••••• Unknown 
Indian Poem 
Hiawatha's Childhood ••••••••.•.••• Henry w. Longfellow 
Lullaby and Dialect Poems 
When the Sleepy Man Comes ••••••• Charles G. D. Roberts 
Lullaby •.•••..••••••••.•••••••••• Paul Lawrence Dunbar 
Kentucky Babe ••••.•••..•••••••••••• Richard Henry Buck 
The Raggedy Man ••••••••••.••••••• James Whitcomb Riley 
In order to have a wider variety of subject matter, 
it was decided to select poems in four different areas 
than the Huber study: 22 (1) holidays, (2) seasons, (3) make 
believe, and (4) child experience. 
Animal poems were also included as a category in this 
study, as they more readily complied with criterion (1), 
page 13, for the selection of poems than any other area. 
They were also found in abundance in all sources examined. 
Thirty-two poems were originally selected. After 
careful examination, the following twenty were finally 
22Huber, QE• cit. 
/ 
/ 
chosen as those that best fit the criteria set up for 
their selection in this study. 
Holiday Poems 
16 
Hallowe 1en ....•........... Winifred Catherine Marshall 
Halloween Fun ..........•........... Ruth Dana Pederson 
A Bath for Santa ...................... Virginia Donald 
Christmas Wish .............................. Ella Hand 
Seasonal Poems 
My Kite and I ....••••••••..•••••••..••• Eleanor Dennis 
The Snowman ..•..•.•••.•.•..••.•... Louise Binder Scott 
A Bed in the Leaves ....•....•.•.•••••.• Marion Kennedy 
Poems of Make Believe 
Princess Pat-A-Cake .••••..•••••..•••.. Frances c. Post 
The Popcorn House ..•••...••....•...• Celestine Houston 
The Lonesomest Mouse ..•.••••..•....•....•• Ilo Orleans 
Poems of Child Experience 
Ker-Choo . ............................... . Becky Dinius 
My Classroom Chair .•..•.•.••....... Olive Mary Stewart 
The New Pet ..........••.•••...•.....•.. Lois F. Pasley 
A Bit of Advice ..•......••......••........ Laura Arlon 
Animal Poems 
Tai 1 s .................................. Rowena Bennett 
Eyes .................................. Vivian G. Gould 
The Elephant Carries a Great Big Trunk ..•••. Old Rhyme-
Tiger-Cat Tim •••..........••.......••. Edith H. Newlin 
The Cocker Puppy Song ...........••... Clifton J. Noble 
Home for All ......•.•..................... Mable Watts 
2. Instrument for Rating 
The rating card used by Addy 23 in her experiment with 
intermediate-grade children was the foundation for the de-
velopment of the individual preference sheet for this 
study. The rating card contained twenty-five items,to 
23Addy, .2E.. cit. 
• 
• 
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discover children's preferences in three areas: what rela-
tive interest rating would be given to a poem among a 
group of poems, the type of poetry that appealed most, and 
the qualities in a poem pleasing or displeasing to these 
children. 
An analysis of the items on the rating card revealed 
that those items pertaining to qualities liked or disliked 
in poems could be adapted to record individual preferences 
with second-grade children. 
Seven items were selected in all. Three were for 
liking a poem: (1) It ~funny, (2) It told a story, and 
(3) It had rhyme. Four were for disliking a poem: (1) It 
was sad, (2) It was long, (3) It was short, and (4) I 
didn't understand it. 
To promote simplicity and clarity for primary chil-
dren, each item was changed to the present tense. In 
addition, I didn't understand it was changed to I don't 
know what the poem says. 
Three more items were added for liking a poem, to 
include child experience, familiarity, and repetition. 
It is evident from the research in Chapter I that 
children tend to choose poems as those they like if they 
contain experiences concerning their own everyday surround-
ings. It tells about something I know was therefore in-
cluded on the affirmative side of the preference sheet to 
18 
denote this quality. 
The twenty selected poems were chosen from recent 
sources and may or may not have been heard by the children 
participating in the experiment. However, many of the 
poems from the Huber study24 would be familiar to them. 
The item, I've heard the poem before, was added to deter-
mine if familiarity might be a deciding factor for liking 
those poems. 
Whether a poem would be liked for the element of 
repetition was not a quality of foremost consideration in 
the experiments reviewed in the field of children's pref-
erences. MacKintosh25 did find it a quality that was 
liked in the poems ranking high with children in all 
grades. From the writer's experience, young children en-
joy reading or listening to stories that repeat words 
again and again. It was decided, therefore, to include 
the item, It says the same word ~and over, to discern 
whether this might be a positive element for preference. 
A fifth item, It doesn't sound like a poem, was added 
to the negative side of the preference sheet, to ascertain 
whether a complex rhythmic style or difficult word pat-
terns might be elements with young children to disfavor a 
24 't Huber, 2£. .£.!._. 
25MacKintosh, 2£· cit. 
poem. 
A copy of the preference sheet, as used in the ex-
periment, follows: 
NAME 
--------------------------------------------
NAME OF POEM 
------------------------------------
I liked the poem 
because 
It 1 s funny 
It says the same word 
over and over 
It tells a story 
I 1ve heard the poem 
before 
It rhymes 
It tells about some-
thing I know 
I didn't like the 
poem because 
It 1 s sad 
I don't know what the 
poem says 
It 1 s long 
It 1 s short 
It doesn't sound like 
a poem 
19 
As these preference sheets were to be used with 
primary children, the primer typewriter was used to type 
the master copies which were then duplicated. 
3. Population 
Eighty-six children from the writer's second grade and 
two other second grades in the same school participated in 
the experiment. These children were above average in 
ability. The mean IQ, as derived from the Otis Quick-
Scoring Mental Ability Test, Alpha Test (short form) was 
20 
118.4. The mean chronological age October first was 7.3 
The community in which the experiment was carried on 
is a small college town, which also serves as a residen-
tial area for numerous professional people and industrial 
executives from a nearby city. 
4. Procedure 
The study began October first and continued until 
February fifteenth. Each teacher was given a copy of the 
forty poems at the beginning of the experiment. They were 
not designated as poems from the Huber study26 or as those 
selected by the writer. She was asked to read each poem, 
placing no emphasis on memorization or studying the poem. 
However, where meaning or vocabulary appeared difficult, 
brief explanations could be given. Rereading of the poem 
was optional. Each teacher was free to plan her own sched-
ule as to the sequence of reading the poems. This was done 
so that seasonal poems could coincide with the season or 
holiday, as well as to the activities peculiar to each 
classroom. 
Each item on the preference sheet was to be read aloud· 
by the teacher, to aid any child with a reading difficulty. 
This procedure was to be discontinued when it was apparent 
26Huber, ~· cit. 
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that all children could read the items independently. 
After each poem was read, every child marked his 
preference sheet by drawing a line around the reason or 
reasons why he liked or disliked the poem. No restriction 
was placed on the number of items he circled. For each 
poem a new preference sheet was distributed. 
The number and per cent of responses for each item of 
every poem, plus the order of preference, was computed by 
the writer. An analysis of the data obtained appears in 
Chapter III. 
CHAPTER III 
ANALYSIS OF DATA 
In order to analyze the data, all poems of this ex-
periment were divided into the various subject-matter 
categories. The number of responses for each item of every 
poem in the category was found and the per cent for each 
item. These items were then put in order of preference 
from the largest number of responses to the least. 
A code was devised whereby each item on the preference 
sheet was given a number. The affirmative side was num-
bered from 1 to 6, and the negative side 1 to 5 in the 
following manner: 
Liked the poem Disliked the poem 
1 = It 1 s funny 1 = It 1 s sad 
2 = It says the same word 2 = I don't know what 
over and over the poem says 
3 = It tells a story 3 = It's long 
4 = I 1ve heard the poem 4 = It's short 
before 
5 = It doesn't sound 
5 = It rhymes like a poem 
6 = It tells about some-
thing I know 
Throughout the tables in Chapter III, the order of 
preference is shown by the code number of the item. 
I 
-I 
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The total number of responses for the poems in each 
subject matter area was tallied, plus the per cent of the 
total responses for liking the poems and disliking them. 
The' average number of responses for each item on the 
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preference sheet and the average per cent were also computed 
for all twenty of the selected poems. This average was in 
27 turn found for the twenty poems of the Huber study. 
The percentage for the subject matter categories was 
rounded to the nearest whole number, while for the average 
per cent it was carried to two decimal places. 
Tables I through VII (pages 25-40) present the data for 
the twenty selected poems, while Tables VIII through XVI 
(pages 42-56) record the Huber study. 28 
27 Huber, .£E.. cit. 
28 Huber, ibid. 
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1. Preference for the Twenty Selected Poems 
The preference of 84 second-grade children for four 
holiday poems, of the twenty selected, is shown on 
Table I. Ninety-seven per cent of the total responses 
favored the poems, while 3 per cent did not. 
The item indicated most frequently for liking the 
three humorous poems was It's funny. Story telling and 
child experience also rated high as qualities that 
pleased. Rhyme ranked fourth. 
The non-humorous poem was favored most because it 
told a story. Child experience was second in order of 
preference, with rhyme third. Humor received but 7 per 
cent of the responses as a preferred quality. 
Repetition and familiarity with the poems had little 
import as reasons for liking them. 
It 1s short and! don't know what the poem says were 
indicated most frequently for disliking the humorous 
poems. However, It 1 s long also received an equal number 
of responses in one. 
The non-humorous poem was disliked because it was 
sad. 
Table I. Order of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Four Holiday Poems of the Twenty Selected 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
{1) ( 2) (3) {1) ( 2) (3) 
1 60 28 4 3 43 
6 54 25 5 2 29 
Hallowe'en 3 50 24 2 1 14 
5 35 17 3 1 14 
2 8 4 
4 5 2 
1 66 30 4 3 50 
6 52 24 5 2 20 
Halloween 3 43 20 1 1 10 
Fun 5 42 19 2 1 10 
2 8 4 3 1 10 
4 8 4 
1 58 27 4 2 40 
3 55 26 3 2 40 
A Bath for 6 46 22 5 1 20 
Santa 5 37 17 
4 9 4 
2 7 3 
3 59 35 1 4 100 
6 47 28 
Christmas 5 31 18 
Wish 1 12 7 
2 11 7 
4 7 4 
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Total Responses 
Per cent 
811 
97 
Total Responses 
Per cent 
24 
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Table II indicates the preference of 84 second-grade 
children for the three seasonal poems of the twenty 
selected. Story telling, familiar experiences, and rhyme 
were the qualities found most pleasing in two of the three 
poems. Actions accompanied the word in the third, which 
was liked best for humor. Story telling, rhyme, and 
familiar experiences followed in sequence. 
Repetition and familiarity with the poems had little 
influence for liking them. 
Two poems were disliked most because they were short, 
while the action poem was disliked for its length. 
Ninety-seven per cent of the 588 responses favored 
the poems in this area, while 3 per cent did not. 
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Table II. Order of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Three Seasonal Poems of the Twenty Selected 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
( 1) ( 2) (3) (1) ( 2) (3) 
3 51 27 4 9 81 
6 51 27 5 2 18 
My Kite 5 45 24 
and I 1 30 16 
2 8 4 
4 5 3 
1 60 36 3 2 50 
3 47 28 4 1 25 
The 5 23 14 5 1 25 
Snowman 6 23 14 
2 7 4 
4 6 4 
3 56 26 4 2 50 
5 50 23 3 1 25 
A Bed in 6 47 22 5 1 25 
the Leaves 1 45 21 
4 8 4 
2 7 3 
Total Responses 569 Total Responses 19 
Per cent 97 Per cent 3 
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Of the 602 responses for three poems of make believe, 
of the twenty selected, 95 per cent favored the poems, 
while 5 per cent did not. The data are recorded on 
Table III. 
Humor was indicated most frequently for liking two of 
the poems, but rhyme, story telling, and child experience 
were qualities that also had strong appeal. 
It tells a story was the preferred item in the third 
poem,with rhyme and familiar experiences ranking high. 
Once again, repetition and having heard the poem 
before were not indicative as qualities pleasing in these 
poems. 
It's long was indicated as a reason for not liking 
two poems, yet one contained but eight lines. nThe Pop-
corn House 11 was disfavored because it was short. All 
poems in this category received dissenting votes because 
they didn't sound like poems. 
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Table III. Drder of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Three Poems of Make Believe, of the Twenty 
Selected 
Liked the Poem Disliked the Poem 
- -
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
(1) (2) (3) (1) ( 2) (3) 
1 56 29 3 4 57 
6 43 22 5 2 28 
Princess 5 39 20 2 1 14 
Pat-A-Cake 3 38 19 
2 12 6 
4 6 3 
1 50 25 4 8 72 
The 5 47 23 5 3 27 3 45 22 Popcorn 6 40 20 House 2 15 7 
4 7 3 
3 47 26 3 10 66 
The 5 41 22 1 3 20 6 38 21 5 2 13 Lonesornest 1 36 19 Mouse 2 16 9 
4 3 2 
Total Responses 569 Total Responses 33 
_Per cent 95 Per cent 5 
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The preference of 84 second-grade children for four 
poems of child experience, of the twenty selected, is 
shown on Table IV. Ninety-three per cent of the responses 
indicated the poems were pleasing,while 7 per cent did not. 
Child experience was the quality favored in three out 
of the four poems, with story telling, rhyme, and humor 
slightly less favored. 
Humor was preferred in the remaining poem, but rhyme, 
story telling, and child experience rated well. 
Consistent with the pattern of the preceding cate-
gories, repetition and familiarity were last in order of 
preference. 
Fifty per cent or better of the responses on the 
negative side of the preference sheet for each of three 
poems was for the item, It 1 s short. It doesn't sound like 
a poem was also indicated in all three as a quality for 
disliking. The longer poem was not pleasing for its 
length, while It 1 s short and It doesn't sound like a poem 
were also indicated. 
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Table IV. Order of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Four Poems of Child Experience of the Twenty 
Selected 
Liked the Poem Disliked the Poem 
-
.. 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
( i) ( 2) (3) (i) ( 2) (3) 
6 49 25 4 12 71 
3 48 25 5 4 23 
Ker-Choo 1 43 22 3 1 6 
5 35 18 
2 13 7 
4 5 3 
6 46 25 3 3 43 
My 3 42 23 4 2 28 1 38 21 5 2 28 Classroom 5 38 21 Chair 2 13 7 
4 6 3 
1 58 31 4 11 52 
5 44 23 2 5 24 
The 3 41 22 5 4 19 
New Pet 6 33 17 3 1 5 
2 8 4 
4 5 3 
3 51 25 4 7 50 
6 51 25 5 3 21 
A Bit 5 48 24 3 2 14 
of Advice 1 39 19 1 1 7 
2 9 4 2 1 7 
4 3 1 
Total Responses 766 Total Responses 59 
Per cent 93 fer cent 7 
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The data recording the preference of 84 second-grade 
children for six animal poems of the twenty selected are 
presented on Table v. The poems in this group were pleas-
ing, as indicated by 94 per cent of the responses favoring 
them, while only 6 per cent did not. 
It 1 s funny was the most frequently recorded item for 
liking the three humorous poems, with rhyme, familiar 
experience, and story telling slightly less favored. 
It tells about something I know was the item recorded 
the greatest number of times in the remaining three poems. 
The pattern of responses was similar to all other cate-
gories here, with story telling and rhyme ranking high. 
Humor also rated well in "Tiger-Cat Tim." 
Repetition received 17 per cent of the responses in 
one poem containing that element, but ranked low in all 
others. Familiarity had no import as a quality for liking 
the poems in this group. 
Four poems were disliked because they were short. It 
doesn't sound like a poem was also indicated in all four. 
The remaining two were not favored for their length. 
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Table v. Order of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Six Animal Poems of the Twenty Selected 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
( 1) (2) (3) ( 1) ( 2) (3) 
1 65 34 4 7 63 
5 43 23 5 4 36 
Tails 6 35 18 3 32 17 
2 10 5 
4 5 3 
6 51 27 4 16 61 
3 46 25 5 7 26 
5 40 23 1 1 4 Eyes 1 26 14 2 1 4 
2 16 8 3 1 4 
4 3 2 
1 49 26 4 16 67 The 6 47 25 5 5 21 Elephant 3 43 23 3 2 8 Carries A 5 34 18 2 1 4 Great Big 2 7 4 Trunk 4 5 3 
6 53 24 3 3 43 
3 46 21 5 2 28 
Tiger-Cat 1 45 21 1 1 14 
Tim 5 43 20 4 1 14 
2 25 11 
4 6 3 
1 56 24 3 3 50 
3 47 20 1 1 17 
The Cocker 6 47 20 2 1 17 
Puppy Song 5 40 17 5 1 17 
2 39 17 
4 4 2 
6 56 29 5 3 50 
3 49 25 4 2 33 
Home for 5 44 23 3 1 17 
All 1 31 15 
2 9 5 
4 3 2 
Total Responses 1175 Total Responses 80 
Per cent 94 Per cent 6 
" 
__________________________ ......... ...... 
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Table VI shows the order of preference of 84 second-
grade children for the entire twenty selected poems. A 
letter of the alphabet has been substituted for the name 
of each poem as follows: 
A - Hallowe,•en 
B - Halloween Fun 
C - A Bath for Santa 
D - Christmas Wish 
E - MY Kite and I 
F - The Snowman 
G - A Bed in the 
Leaves 
H - Princess Pat-A-Cake 
I - The Popcorn House 
J - The Lonesomest Mouse 
K - Ker-Choo 
L - MY Classroom Chair 
M - The New Pet 
N - A Bit of Advice 
0 - Tails 
P - Eyes 
Q - The Elephant Carries 
a Great Big Trunk 
R - Tiger-Cat Tim 
S - The Cocker Puppy Song 
T - Home for All 
Braces{} in the table indicate an equal number of responses 
was given to those items. 
It can readily be seen that of the qualities that were 
pleasing, Humor, number l, ranked first in ten out of the 
twenty poems, but third and fourth in position in the re-
maining cases. This would seem to indicate, for this study, 
that when poems contain humor, they are liked best for that 
reason. 
It tells a story, number 3, and It tells about ~­
thing I know, number 6, ranked first in the non-humorous. 
Noteworthy here is the fact that when child experience 
ranked first, story telling was consistently next in order. 
Where humor ranked first, these two qualities were usually 
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second and third in position. 
The place of rhyme was interchanged throughout, but 
most stable as third and fourth in rank. 
Repetition and familiarity with the poems consistently 
ranked fifth and sixth in position, respectively, with the 
exception of two cases where they were interchanged. Repe-
tition was prevalent in only two poems, but was not a 
favored quality in those two. 
Indicative of the low response for familiarity is the 
fact that these poems were selected from comparatively new 
sources and may or may not have been heard by the children 
before. This item was added to the preference sheet, in 
view of this quality in the poems of the Huber study 
(page 18, Chapter II). 
The rating of the poems on the negative side of the 
preference sheet was not as accurate as on the affirmative 
side, but nonetheless consistent. 
Eleven of the poems were disliked because they were 
short, while seven were disfavored most for their length. 
This represents a total of seventeen out of twenty poems. 
Both of these items were indicated in thirteen poems. 
Consistently throughout, wherever number 4, It's 
short, was indicated as a reason for disfavor, number 5, 
It doesn't sound like a poem, ranked next in order. 
This item was identified with difficult word patterns 
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and complex styles, which were not prevalent in the twenty 
selected poems. It is not understood, therefore, why the 
responses for this item were so numerous. 
The entire responses in one poem were for the item 
It's sad. This quality had little import, however, as a 
reason for disliking any of the other poems. 
Not understanding the poem was indicated in eight of 
the twenty, but ranked low in all but one. Worthy of 
notice here is the fact that one criterion for the selec-
tion of the twenty poems was that the vocabulary should be 
within the understanding of second-grade children (page 13, 
Chapter II) . 
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Table VI. Order of Preference of 84 Second-Grade Children 
for the Twenty Selected Poems 
Order of Preference 
Liked the Poems 
A B c D E F G H I J K L M N 0 p Q R s T 
1 1 1 3 ~j 1 3 1 1 3 6 6 1 Fsl 1 6 1 6 1 6 6 6 3 6 3 5 6 5 5 3 3 5 5 3 6 3 
r:1 3 3 3 6 5 5 f~ 6 5 3 6 1 ~~ 3 5 6 5 3 1 5 5 5 5 &~ 1 1 3 6 1 5 6 1 3 1 5 5 5 1 2 f~i 4 2 2 4 2 2 2 2 2 2 2 2 2 2 2 2 2 4 2 4 4 4 2 4 4 4 4 4 4 4 4 4 4 4 4 4 
Disliked the Poems 
A B c D E F G H I J K L M N 0 p Q R s T 
4 4 (~1 1 4 3 4 3 4 3 4 3 4 5 4 4· 4 3 3 5 5 5 ~3 5 {:1 ~~ 5 5 1 5 t:~ 2 3 5 5 5 5 m 
4 
~~~~r 2 5 3 5 4 (~J 3 1 3 3 l~) 2 4 
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2. Preference for the Twenty Best-Liked Poems of 
t'he Huber Study 
.. 
The preference for the twenty best-liked poems of the 
29 Huber study by second-grade children is presented in 
the various subject matter categories,plus the complete 
data for all twenty poems in the following tables. 
Since the text and table headings in the remainder of 
Chapter III, as well as the findings of the experiment in 
Chapter IV, will relate to the above-named study con-
stantly, no further footnote reference will be indicated. 
Henceforth, the reader is asked to refer to the complete 
reference data on page 1, Chapter I. 
29 
· Huber, QE· cit. 
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Table VII reports the preference of 84 second-grade 
children for three animal poems of the Huber study. 
Ninety-five per cent of the responses favored the poems 
while 5 per cent did not. 
"Mary Had a Little Lamb 11 was liked best for famili-
arity. Child experience and story telling ranked second, 
with rhyme next in sequence. Humor received but 8 per cent 
of the votes, and repetition 6 per cent. The qualities 
found displeasing in this poem were shortness and not 
sounding like a poem. 
Familiar experience was the quality favored in "Sir 
Robin," while story telling, rhyme,and humor followed in 
order. Repetition and familiarity had little strength as 
pleasing qualities. It 1 s long and It doesn 1 t sound like a 
poem were the items most frequently indicated on the nega-
tive side of the preference sheet. 
uWho Stole the Bird 1s Nest? 11 was liked best because it 
said the same word over and over. Story telling, child 
experience, and rhyme were slightly less favored. Humor 
and familiarity ranked low. It 1s sad and It 1 s long were 
the items indicated most often for not liking this poem • 
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Table VII. Order of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Three Animal Poems of the Huber Study 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
( 1) (2) (3) (1) (2) {3) 
4 57 26 4 3 38 
Mary 3 49 22 5 3 38 
Had A 6 49 22 1 1 13 
Little 5 36 16 3 1 13 
Lamb 1 17 8 
2 13 6 
6 55 30 3 6 50 
3 50 27 5 4 33 
Sir Robin 5 34 18 2 1 8 
1 21 11 4 1 8 
2 16 9 
4 9 5 
2 51 25 1 5 38 
Who Stole 3 47 23 3 4 31 
the Bird's 6 47 23 2 2 15 
Nest? 5 42 20 5 2 15 
1 15 7 
4 6 3 
Total Responses 614 Total Responses 33 
Per cent 95 Per cent 5 
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Ninety per cent of the responses by 84 second-grade 
children favored the four patriotic poems of the Huber 
study, while 10 per cent did not, as shown on Table VIII. 
Familiar experience ranked first and humor last in 
every case. Story telling and rhyme rated well, but the 
position of repetition varied with each poem, from second 
in rank to fifth. Familiarity with the poems was not a 
strong element of favor. 
The negative responses for three of these poems indi-
cate that their length was disliked most, while the items 
pertaining to sadness and not sounding like a poem re-
ceived numerous responses. In addition, 21 per cent of 
the responses for "The Star Spangled Banner" were for the 
item, I don't know what the poem says. 
"Our Flag" had dissenting votes because it was short 
and didn't sound like a poem. 
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Table VIII. Order.of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Four Patriotic Poems of the Huber Study 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
(1) ( 2) (3) ( 1) (2) (3) 
6 57 30 3 8 35 
3 43 23 1 6 26 
The Flag 2 40 21 5 5 22 5 39 20 4 3 13 
4 9 5 2 1 4 
1 3 2 
6 56 28 3 11 32 
The Star 3 49 24 1 9 27 5 35 17 2 7 21 Spangled 4 31 15 5 6 18 Banner 2 29 14 4 1 3 
1 3 1 
6 52 30 3 5 36 
2 39 23 5 4 29 Your Flag 5 37 22 1 3 21 
and 3 31 18 2 2 14 My Flag 4 9 5 
1 4 2 
6 56 30 4 7 54 
3 50 27 5 4 30 
Our Flag 5 34 18 1 1 8 2 29 16 3 1 8 
4 11 6 
1 6 3 
Total Responses 752 Total Responses 84 
Per cent 90 Per cent 10 
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Table IX shows that familiar experience was the quality 
favored most by 84 second-grade children for the four re-
ligious poems of the Huber study. Humor and repetition 
ranked consistently low in all cases, while familiarity with 
the poem was not stable in position. It was favored in the 
"Cradle Hymn" and rated well in "o Little Town of Bethlehem," 
but had no import for liking the remaining two poems. Story 
telling and rhyme, while not favored strongly, did receive 
numerous responses. 
The two poems that were liked because they had been 
heard before, were disliked most for being sad. Length was 
objectionable in the third poem, while the fourth didn't 
sound like a poem and was not understood. 
Ninety per cent favored these poems, while 5 per cent 
did not. 
I 
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Table IX. Order of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Four Religious Poems of the Huber Study 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of C.ent 
Pref. Resp. Pref. Resp. 
( 1) ( 2) (3) ( 1) ( 2) (3) 
6 55 26 1 3 38 
4 54 26, 3 2 25 
Cradle 3 52 25 4 2 25 
Hymn 5 39 18 5 1 13 
2 8 4 
1 3 1 
5 47 24 2 5 36 
6 47 24 5 5 36 
3 38 20 1 2 14 Baby 2 32 17 4 2 14 
1 26 14 
4 2 1 
3 54 28 1 4 80 
0 Little 6 51 26 3 1 20 4 37 19 Town of 5 37 19 Bethlehem 2 10 5 
1 4 2 
6 54 33 3 8 62 
3 51 32 1 3 23 All Things 5 35 22 4 1 8 Bright and 2 13 8 5 1 8 Beautiful 4 6 4 
1 2 1 
Total Responses 847 Total Responses 40 
Per cent . 95 Per cent 5 
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The four nonsense poems of the Huber study were well 
liked by the 84 second-grade children, as indicated by 
98 per cent to 2 per cent of the responses favoring them. 
Table X records the data of this category. 
Humor was favored in three poems, with story telling 
Rhyme and child experience received from 13 
to 17 per cent of the responses in each case. 
"The Sugar Plum Tree" was liked because it told a story, 
contained known experiences, and rhymed. Humor ranked 
fourth. 
Last in order of preference for this entire group was 
repetition and familiarity. The percentage of responses was 
higher for these qualities, however, than in any preceding 
group. 
The item most frequently recorded on the negative side 
of the preference sheet was It 1s long. 
II 
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Table X. Order of Preference,Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Four Nonesense Poems of the Huber Study 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
( 1) ( 2) (3) (1) (2) (3) 
1 62 25 2 1 33 
The OWl 5 41 16 3 1 33 3 40 16 5 1 33 
and the 6 39 15 Pussy Cat 4 36 14 
2 34 13 
3 49 22 3 7 70 
The 6 46 21 5 2 20 5 44 20 1 1 10 Sugar Plum 1 41 19 Tree 2 20 9 
4 20 9 
1 68 24 3 3 75 
Old 3 62 22 5 1 25 
Mother 5 49 17 
Hubbard 4 40 14 6 36 13 
2 31 11 
1 61 23 3 4 67 
The House 3 50 19 2 1 17 6 43 16 5 1 17 that 2 42 16 Jack Built 5 40 15 
4 29 11 
Total Responses 1023 Total Responses 23 
Per cent 98 Per cent 2 
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Table XI records the preference of 84 second-grade 
children for the lullaby and dialect poems of the Huber 
study. Three of the four poems in this group were written 
in dialect. 
The one non-dialect poem was liked best because it said 
the same word over and over. Story telling, familiar expe-
rience, and rhyme were slightly less favored. Humor had no 
strong appeal. 
Repetition was favored in one dialect poem, but was of 
no consequence in the remaining two. Humor rated well in 
each case, as did child experience. Rhyme and story telling 
varied in rank, but received numerous responses. 
I've heard the poem before ranked last in the entire 
category. 
I 
I 
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I It's long and It doesn't sound like a poem were the most l,l 
frequently indicated items for not liking three poems. 
Shortness and not sounding like a poem were objectional in 
the remaining case. 
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Table XI. Order of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
Four Lullaby and Dialect Poems of the Huber 
Study 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
(1) (2) (3) (1) (2) (3) 
2 47 24 3 8 38 
When the 3 45 23 5 7 33 6 41 21 1 5 24 Sleepy Man 5 38 19 2 1 5 Comes 1 23 12 
4 6 3 
2 49 25 3 5 31 
1 39 20 5 5 31 
6 39 20 2 4 25 Lullaby 3 33 17 1 2 13 
5 32 16 
4 4 2 
6 44 22 2 4 44 
5 41 21 5 3 33 
Kentucky 1 37 19 1 1 11 
Babe 3 36 18 4 1 11 
2 35 18 
4 5 3 
1 59 25 3 7 63 
The 3 48 20 5 3 27 
Raggedy 5 44 19 2 1 9 6 43 18 Man 2 36 15 
4 5 2 
Total Responses 829 Total Responses 57 
Per cent 94 Per cent 6 
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As shown on Table XII, the Indian poem of the Huber 
study was preferred by the 84 second-grade children for the 
quality of story telling. Child experience and repetition 
were favored, but not strongly. Humor, rhyme, and familiar-
ity ranked low. 
The most objectionable quality in this poem was its 
length. It doesn 1 t sound like a poem was also indicated, but 
with only six responses. Interesting to note here is the 
I 
I 
I 
.i 
fact that "Hiawatha's .Childhood" was the one poem of the forty I 
that did not rhyme. 
Eighty-five per cent of the responses favored the poem 
and 15 per cent did not. Although this indicates the poem 
was pleasing, it was the lowest percentage for liking any 
category of the entire experiment. 
I 
II 
I 
I 
II li 
II li 
,, 
I! 
I 
I 
I 
I 
I 
,, 
II 
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Table XII. Order of Preference, Number and Per Cent of 
Responses of 84 Second-Grade Children for 
One Indian Poem of the Huber Study 
Liked the Poem Disliked the Poem 
Name of Order Number Per Order Number Per 
Poem of of Cent of of Cent 
Pref. Resp. Pref. Resp. 
( 1) ( 2) (3) (1) (2) (3) 
3 54 33 3 17 61 
6 39 24 5 6 21 
Hiawatha 1 s 2 33 20 1 4 14 
Childhood 1 15 8 2 1 4 
5 13 8 
4 11 7 
Total Responses 165 Total Responses 28 
Per cent 85 Per cent 15 
50 
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The order of preference of 84 second-grade children 
for the twenty best-liked poems of the Huber study is 
presented on Table XIII. The name of each poem has been 
substituted by a letter of the alphabet in the following 
manner: 
A - Mary Had a Little K - All Things Bright and 
Lamb Beautiful 
B - Sir Robin L - The OWl and the Pussy Cat 
c - Who Stole the Bird 1 s M - The Sugar Plum Tree 
Nest? 
D - The Flag N - Old Mother Hubbard 
E - Your Flag and My 0 - The House that Jack 
Flag Built 
F - The Star Spangled p - When the Sleepy Man 
Banner Comes 
G - Our Flag Q - Lullaby 
H - Cradle Hymn R - Kentucky Babe 
I - Baby s - The Raggedy Man 
J - 0 Little Town of T - Hiawatha's Childhood 
Bethlehem 
Child experience, number 6, was the quality most 
favored in these poems. It was first in position in nine 
cases and ranked well in all others, with the exception of 
"Old Mother Hubbard" where it was fifth in preference. 
Humor was liked best in four poems, three of which 
were of the nonsense group. It was last in order in seven 
cases and not otherwise favored, except in "Lullaby." 
Story telling was most stable as second in order of 
preference, and rhyme third. 
Boston UniversitY 
School of Education 
Library 
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Repetition varied in rank throughout. It was the most 
pleasing quality in three poems containing repetition, but 
otherwise ranged from the second position to the last. 
Familiarity was a preferred quality in 11 Mary Had a 
Little Lamb 11 and 11 Cradle Hymn," but was of little conse-
quence as a reason for liking the remaining poems. 
It is apparent by viewing Table XIII that number 3, 
It 1 s long, was more consistently first in order as a qual-
ity for disliking the poems of the Huber study than any 
other. Similarly, number 5, It doesn't sound like a poem, 
ranked second in position most frequently. This would ap-
pear that difficult word patterns and complex rhythmic 
style were bothersome. 
Although the quality of sadness was indicated in fif-
teen of the poems, it ranked first in but three. 
It is interesting to note that number 2, I don 1 t know 
what the poem says, was not a strong item of disfavor. It 
would seem that the more difficult vocabulary of many of 
these poems was not troublesome. 
It's short, number 4, was the element of disfavor in 
two of the shorter poems of this study, otherwise it ranked 
low whenever indicated. This may be indicative of accuracy 
in rating, as many of these poems would be lengthy to a 
young child. 
Table XIII. Order of Preference of 84 Second-Grade 
Children for the Twenty Best-Liked Poems 
of the Huber Study 
Order of Preference 
Liked the Poems 
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A B C D E F G H I J K L M N 0 P Q R S T 
4 6 2 6 
: {~ ~l ; 
1 2 1 4 
2 4 4 1 
A B c D 
r:1 3 1 3 5 3 1 
f~~ 2 t~J 5 4 4 
2 
6 
2 
5 
3 
4 
1 
E 
3 
5 
1 
2 
6 
3 
5 
4 
2 
1 
F 
3 
1 
2 
5 
4 
Disliked the Poems 
G H I J K L M 
4 [~ lsl 1 ~~~ f~ 3 5 3 5 f~f 5 i~~ 1 
N 
3 
5 
1 
3 
6 
2 
5 
4 
0 
3 
[~? 
2 2 6 
3 1 5 
: f:l ~ 
1 5 2 
4 4 4 
p Q R 
3 l:~ 2 5 5 
1 ~ f~l 2 
1 
3 
5 
6 
2 
4 
s 
3 
5 
2 
3 
6 
2 
1 
5 
4 
T 
3 
5 
1 
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The order of preference with respect to the average 
number and average per cent of responses for the twenty 
selected poems, compared with the twenty best-liked poems 
of the Huber study, is recorded on Table XIV. 
Close inspection of the table reveals that humor was 
the quality that varied most in the two studies, receiving 
23 per cent of the average responses in the selected poems 
but only 12 per cent in the Huber experiment. 
Story-telling, child experience,and rhyme ranked high 
in order of preference; also, number of average responses 
was similar in Doth studies. The greatest variance was in 
rhyme, with a difference of 2.1 average responses per poem. 
Repetition was a much stronger quality for liking the 
Huber poems than the twenty selected, as shown by thirty 
average responses in the former study to twelve in the 
latter. 
Familiarity was last in order of preference in both 
cases but received 9 per cent of the average responses in 
the Huber poems as against 2 per cent in the twenty se-
lected. 
On the negative side of the preference sheet, the 
quality of shortness was disliked most in the selected 
poems, and longness in the Huber study. Each received an 
average of 5.2 responses per poem. Length was also indi-
cated as displeasing in the selected poems, by an average 
55 
of 1.9 responses, but It's short was last in order in the 
Huber poems, with a 1.3 average. 
It doesn't sound like a poem ranked second in position 
in both experiments, with an average of 2.8 responses for 
each of the forty poems. 
Sadness and not understanding the poem acquired less 
than one response each in the selected poems, but a 2.5 
and 1.3 average, respectively, in the Huber poems. 
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Table xrv. Order of Preference, Average Number, and 
Average Per Cent of Responses of 84 Second-
Grade Children for the Twenty Selected Poems 
Compared with the Twenty Best-Liked Poems of 
the Huber Study 
Liked the Poems Disliked the Poems 
Order Average Average Order Average Average 
of Number Per of Number Per 
Pref. of Resp. Cent Pref. of Resp. Cent 
(1) ( 2) (3) ( 1) (2) (3) 
3 46.80 23.85 4 5.20 47.92 
The 1 46.10 23.52 5 2.55 23.04 
Twenty 6 45.45 23.16 3 1.90 17.51 
Selected 5 39.95 20.36 1 .60 5.52 Poems 
2 12.40 6.32 2 .60 5.52 
4 5.45 2.77 
6 . 4 7.45 22.92 3 5.20 39.24 
The 3 46.55 22.48 5 3.20 24.15 
Twenty 5 37.85 18.28 1 2.50 18.86 Best-Liked 
Poems 2 30.35 14.66 2 1.30 9.81 
of the 1 25.45 12.29 4 1.05 7.92 Huber Study 
4 19.35 9.34 
CHAPTER IV 
RESULTS OF THE STUDY 
The main purpose of the study was to determine the 
preference of second-grade children for twenty selected 
poems compared with the twenty best-liked poems of the 
Huber, Brunner and Curry study. 
This study also proposed to discover what qualities 
are the determinants for liking a poem, or disliking it, 
with children of this age group. 
All findings of this experiment were in terms of 84 
second-grade children of above average ability. 
The outstanding evidence revealed from this study was 
that both the twenty selected poems and those of the Huber 
study were equally well liked. Furthermore, the majority 
of responses for all forty poems were for qualities that 
were pleasing, rather than displeasing. 
Additional results indicate that: 
1. The qualities found most pleasing in the poems 
were story telling, child experience, and rhyme. 
2. Humor was favored in those poems containing humor. 
3. Repetition and familiarity with the poem were not 
significant as qualities that were pleasing. 
4. Long poems were disliked for their length, and 
short poems because they were short. 
5. Whether or not the poem was understood was not 
an item of disfavor. 
6. There was some indication that sadness was an 
objectional quality. 
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7. It cannot be ascertained from this study whether 
difficult word-patterns and complex rhythmic 
style were elements to disfavor poems. 
8. Second-grade children seem to be more accurate 
in indicating the qualities that are pleasing 
to them in poems, than those that are displeasing. 
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APPENDIX 
The Twenty Selected Poems 
HALLOWE'EN 
Don't mind tonight if you see a witch 
Ride past you on a broom. 
If a grinning jack-o'-lantern 
Lights up the living room. 
Don't run if a black cat scampers past, 
Don't scream if you see a ghost, 
Don't mind queer creaking noises, 
Or a bat perched on a post. 
For this is the strangest night of all, 
The night when fun is queen, 
But everything is quite all right, 
Because it's Hallowe'en. 
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Winifried Catherine Marshall 
The Grade Teacher (September, 1948), Volume 66, Number 
1:10. 
HALLOWEEN FUN 
Choose a handsome pumpkin 
Growing in the sun, 
You can use the smallest 
Or a bigger one. 
Cut a hole into the top, 
Dig out the pulp and seeds, 
Carve the eyes and then the nose 
A jack-o 1 -lantern needs. 
Cut a grinning toothsome mouth 
Very deep and wide, 
Put a lighted candle 
In the dark inside, 
Then go creeping through the night 
Quiet as an elf, 
Frightening the neighbors-
But don't get scared yourself. 
Ruth Dana Pederson 
The Instructor (October, 1953), Volume 63, Number 2:51. 
A BATH FOR SANTA 
I'm going to give our bathtub 
A very special shine 
And lay out all the nicest towels 
To make things look just fine. 
Dear Santa Claus is coming 
Down our chimney tonight, 
He's bound to pick up lots of soot 
And look a terrible sight. 
There's plenty of hot water tho' 
And soap, and bath oil, too. 
So if he'll only soak awhile 
He'll feel as good as new. 
Virginia Donald 
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The Grade Teacher (December, 1951), Volume 69, Number 4:8. 
CHRISTMAS WISH 
I wish I'd been a shepherd boy 
Watching my father's sheep 
On the Christmas Eve that Christ was born. 
I wouldn't have gone to sleep. 
I'd have heard the angels singing 
And seen the shining star, 
And I'd have gone to the stable. 
I know I could walk that far. 
' 
I'd have seen the baby Jesus 
Asleep on the fragrant hay, 
And I'd have left my little lamb 
To stay with him and play. 
Then I'd have gone back to my father's sheep 
But every Christmas day 
I'd remember I'd seen the baby Christ 
Asleep on the fragrant hay. 
The Christ Child wouldn't remember me, 
But when he was older He'd say, 
"Tell of the boy who gave me a lamb 
On that first Christmas day." 
Ella Hand 
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The Instructor (December, 1952), Volume 62, Number 4:22. 
MY KITE AND I 
I sailed my kite so high 
I thought that it would touch the sky. 
It danced about and dived so low. 
And then it waved to let me know 
It was such fun up in the blue 
It wished that I could be there too! 
Ski McMahon 
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Clifford E. Barton, Verse Choir in the Elementary Grades, . 
The Educational Publishing Corporation, Darien, Connecticut,' 
1954, p. 44. 
THE SNOWMAN 
I am a snow man cold and white. 
(children stand) 
I stand so still through all the night. 
I have a nose, a mouth, two eyes. 
(point to parts of face) 
Just lumps of coal about this size. 
(Make a small circle with 
thumb and pointer finger) 
I have a muffler made of red. 
(Motion of putting muffler 
around neck) 
And a stovepipe hat upon head. 
I have some bright green mittens neat. 
(Show hands) 
And I have some big black shoes for feet. 
(Extend a foot) 
I have a coat to keep me snug. 
(Hug body) 
It's made from grandma's old brown rug. 
The sun is coming out! Oh my! 
(Make circle with arms) 
I think that I am going to cry! 
(Rub eyes) 
Oh, dearl I was so nice and round. 
(Sink gradually to floor) 
Now I'm just a river on the ground! 
Louise Binder Scott 
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The Instructor (February, 1955), Volume 64, Number 6:30. 
A BED IN THE LEAVES 
My yard is full of leaves today. 
Brown and yellow and red. 
I think I'll rake them in a pile 
Higher than my head. 
Then I'll pretend it is my bed. 
I'll jump in very quick, 
And pile the leaves up over me 
For covers soft and thick. 
I'll just lie there so nice and warm 
And look up at the sky, 
And watch more leaves float down for me 
To rake up bye and bye. 
Marian Kennedy 
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The G~ade Teacher (September, 1951), Volume 69, Number 1:6. 
PRINCESS PAT-A-CAKE 
Princess Pat-A-Cake lived in Nome; 
On the top of an iceberg she had her home 
The seals and the walrus came to see 
What Princess Pat-A-Cake had for tea. 
And when they saw her cakes and jam 
They turned about and swam and swam 
Thirty-nine times around the moon, 
Then ate fried snowballs with a spoon. 
Frances c. Post 
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Clifford E. Barton, Verse Choir in the Elementary Grades, 
~-The Educational Publishing Corporation, Darien, Connecticut, 
1954, p. 16. 
THE POPCORN HOUSE 
A mole, a rabbit, and a little gray mouse, 
All lived together in a popcorn house. 
The mole chose the cellar 
With its nice dirt walls, 
The rabbit took the center 
With its cupboards and halls. 
The attic was chosen by the little gray mouse, 
And all were very happy in the popcorn house. 
Celestine Houston 
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The Grade Teacher (October, 1951), Volume 69, Number2:6. 
THE LONESOMEST MOUSE 
Millicent May 
Was the lonesomest mouse. 
She was left all alone, 
All alone in the house. 
Her brothers and sisters 
Were up at dawn -
They had washed and dressed, 
And were fed and gone. 
And this was her birthday; 
Yet Millicent May 
Had no one with whom 
To talk or to play. 
She walked up and down 
The rooms and the halls. 
She looked at the ceilings, 
The floors and the walls. 
Yes, Millicent May 
Was the lonesomest mouse; 
There wasn't a thing 
To do in the house! 
At just twelve o'clock 
Her bell started ringing -
Outside of the house 
There was shouting and singing. 
At first she was frightened; 
She cried out, "Who is it?" 
She did not know whom 
To expect for a visit. 
For there were her friends. 
What a noise! What a dinl 
Happily, quickly, 
She welcomed them in. 
Benny the Beaver, 
Freddie the Frog, 
Peter the Pony, 
David the Dog. 
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Willie the Woodchuck, 
Cora the Cow, 
Cyril the Squirrel, 
Susie the Sow. 
Richard the Rabbit 
And six of his brothers, 
Lulu the Lamb -
And so many others! 
They brought her a present, 
And cried, "Won 1 t you please 
Accept this gift platter 
Of ten kinds of cheese!" 
"Happy birthday!" they cried, 
With squeal, squeak, and roar; 
And Millicent May 
Was lonesome no more! 
Ilo Orleans 
The Instructor (March, 1958), Volume 67, Number 7:26 • 
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KER-CHOO 
I've a tickly, prickly feeling 
In the middle of my nose 
That goes and comes and goes. 
Now all of me is waiting 
And my nose is waiting too. 
We're waiting for a sneeze--
And here it comes--
Ker-Choo! 
Becky Dinius 
The Instructor (March, 1956), Volume 65, Number 7:41. 
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MY CLASSROOM CHAIR 
"Take care, take care," 
Said my little chair, 
"And watch how you handle me. 
I'm made of wood 
And I'm strong and good 
As a chair could possibly be!" 
"But I don't care," 
Said my little chair, 
"To be kicked with dirty feet. 
And if I'm scratched 
I'll have to be patched, 
And I won't be a beautiful seatl" 
"You give me a scare," 
Said my little chair, 
"When my front legs leave the floor. 
If I fall back 
I may easily crack, u 
Then I can't hold you up any morel 
"Take care, take care, 11 
Said my little chair, 
"And treat me the proper way. 
Then you will see 
How strong I can be 
When you sit on me every day!" 
Olive Mary Stewart 
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The Instructor (February, 1954),Volume 63, Number 6:24. 
THE NEW PET 
We've something new at our house now, 
A something soft and small, 
But though it cries and wiggles so, 
It's not a pig at all! 
It drinks just milk and gulps it down 
Till it looks very fat. 
It can't chase mice; do you know why? 
It isn't any cat! 
It cries at night; I guess that's 'cause 
It's lonely for its mother. 
No, it's not a puppy dog, 
It's a baby brother! 
Lois F. Pasley 
75 
The Instructor (September, 1955), Volume 65, Number 1:61. 
A BIT OF ADVICE 
When you put your nose 
Close to a rose 
To smell of its sweet perfume, 
You would be wise 
To use your eyes 
And first look inside the bloom. 
For there you might see 
A bumblebee 
Busily quenching his thirst. 
To get stung is a shame 
But you'd be to blame, 
For the bee, you see, was there first. 
Laura Arlon 
The Instructor (June, 1954), Volume 63, Number 10:62. 
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TAILS 
The kangaroo has a heavy tail 
She sits on for a chair. 
There's scarcely any tail at all 
Upon the polar bear. 
But the monkey has the nicest tail 
Of any living thing. 
For he can hook it to a branch 
And use it for a swing. 
Rowena Bennett 
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Rowena Bennett, Story Teller Poems, The John c. Winston 
Company, Philadelphia, 1948, p. 52. 
EYES 
The eyes of a horse 
Are very large 
And placed on the sides of his head. 
So are the eyes 
Of a big bullfrog 
That croaks by the river bed. 
The eyes of an owl 
Are placed in front -
Just like the chimpanzee, 
Just like the eyes 
Of a dog or a cat, 
And even just like me! 
Vivian G. Gould 
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The Instructor (September, 1954), Volume 64, Number 1:36. 
THE ELEPHANT CARRIES A GREAT BIG TRUNK 
The elephant carries a great big trunk; 
He never packs it with clothes; 
It has no lock and it has no key, 
But he takes it wherever he goes. 
Old Rhyme 
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Carl Withers, A Rocket in ~ Pocket, Henry Holt and Com-
pany, New York, 1948, p. 14. 
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TIGER-CAT TIM 
Timothy Tim was a very small cat 
Who looked like a tiger the size of a rat. 
There were little black stripes running all over him, 
With just enough white on his feet for a trim 
On Tiger-cat Tim. 
Timothy Tim had a little pink tongue 
That was spoon, comb and washcloth all made into one. 
He lapped up his milk, washed and combed all his fur, 
And then he sat down in the sunshine to purr, 
Full little Tim. 
Timothy Tim had a queer little way 
Of always pretending at things in his play. 
He caught pretend mice in the grass and the sand 
And fought pretend cats when he played with your hand, 
Fierce iittle Tim! 
He drank all his milk and he grew and he grew. 
He ate all his meat and his vegetables too. 
He grew very big and he grew very fat, 
And now he's a lazy old, sleepy old cat, 
Timothy Tim! 
Edith H. Newlin 
Mary Hill Arbuthnot, Compiler, Time for Poetry, Scott 
Foresman and Company, New York, 1951,~ 74. 
THE COCKER PUPPY SONG 
Oh, I have a cocker puppy, and I'm glad, glad, glad, 
Though he doesn't always do as he is told. 
When he's naughty I am cross, and his eyes grow sad, 
But his tail is happy even when I scold. 
On a bright, blue morning it was fine, fine, fine, 
For the cleaning and the curtain-washing chore. 
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But my puppy pulled a curtain from the high clothesline, 
And we'll never hang that curtain any more. 
Once my mother had some slippers that were blue, blue, 
She forgot one day and left them on the floor. blue, 
The puppy found the slippers. They were fun to chew, 
So we never saw the slippers any more. 
He upset his bread and milk one night. Slop! Slop! Slop! 
So I had to spank him hard and mop the floor. 
And my mother says his carelessness just must stop, 
Or I'll never have a puppy any more. 
He's a cunning cocker puppy, just a bouncing bit of fuzz, 
And I love my little pup and almost everything he does. 
Though still he misbehaves at times, he's learning as he 
should 
That when he lives with other folks, his manners must be 
good. 
Clifton J. Noble 
The Instructor (May, 1954), Volume 63, Number 9:38. 
• 
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HOME FOR ALL 
All of the birds and the beasts have a home. 
And that's where they go when they don't want to roam. 
The dog has a kennel, the pig has a sty; 
The rabbit a burrow. (I don't just know why.) 
The bee has a hive, and the bird has a nest, 
But for Bossy, the cow, a red barn is best. 
The horse has a stable, the chicken a pen. 
The cat has a mat, but the wolf has a den. 
A lion has a lair; there's a cave for the bear 
And a hole for the mouse! 
But I'm very glad that I live in a house! 
Mabel Watts 
The Instructor (September, 1956), Volume 66, Number 1:51. 
